The European Field of EU Interdisciplinary Studies takes a special place among European Studies. Interdisciplinarity itself is a term widely used in current knowledge, being for decades one of the fundamental theoretical and practical problems for the advancement of science. In its most general and abstract conception, interdisciplinarity in the area of science consists in a certain report of unity, of bilateral (mutual) relations and actions, of interdependence of various areas of knowledge called "scientific disciplines".
European Studies, taught nowadays in most European universities at bachelor, master or doctoral levels, focus on analysing national and transnational changes as a whole, on the European continent. Taking into consideration the fact that defining this field of study is closely linked to events taking place in contemporary times, the European Studies curricula undergoes constant evolution. Therefore, we can describe European Studies as both multidisciplinary and interdisciplinary studies, at the same time. The application of European Studies is characterized by inner variety; the major fields are: law, economy, politics, international relations, history, sociology and business management. But there are differences in the European Studies structure, content and approach of teaching and learning, depending on national traditions and faculties or departments where these programmes take place.
In other words, following a deductive logics, if European studies were born from the overlapping of the aforementioned areas, it is understood that the area of European Studies is characterised and dominated by interdisciplinarity. This is why we believe that interdisciplinarity is a curriculum in vogue, which has earned its right to be treated as such and as standalone within our study.
According to the quantitative analysis 1 on European Studies courses taught in universities from twelve European countries covered by our research, the EU Interdisciplinary Studies hold the fifth place, with a number of 758 courses representing 7.63% of all researched courses. Above the average of the twelve evaluated countries ranges: Belgium (15.47%), Germany (10.98%), France (8.65%) and Italy (7.76%). Under the average of the twelve countries we have identified the following countries: United Kingdom (7.54%), Spain (6.23%), Portugal (6%), Poland (5.89%), Romania (5.41%), Lithuania (4.41%), Slovakia (1.66%) and Denmark (0.96%).
Having analysed the titles of courses and specializations where the European Studies are taught, we noticed that EU Interdisciplinary Studies can be grouped into four sub-domains:
European Social Studies, European Education Studies, European Ethnology and Other Studies on Europe.
In the European Social Studies sub-domain, we grouped the courses into the following types (4) In the European Ethnology sub-domain we grouped the courses into the following types (2): Studies on European Ethnology, European Multilingualism.
In the Other Studies on Europe sub-domain we grouped the following types (2): European Regional Studies, European Studies of Religion.
The curricular database of these subfields has been the support needed to seize the development of curricula in EU Interdisciplinary Studies through internal and external drivers contributing to its development -dynamics of specializations where it is taught, the role of mobility in various ways for crossing the disciplinary (transdisciplinary) and national (transnational) borders, the role of NTC in developing the EU Interdisciplinary Studies.
It is the same curricular database that has helped us follow the EU Interdisciplinary Studies curricula development depending on external stimuli (drivers): evolution of curricula according to the European agenda and its level of knowledge, the impact of Jean Monnet Programme/ Action in developing the European Studies curricula in the field
The role of internal drivers in the development of EU Interdisciplinary Studies
However, the field of EU Interdisciplinary Studies is different than others. By its very own nature it is an interdisciplinary field. Thus, we cannot run our research within the EU Interdisciplinary Studies as Interdisciplinary Framework. On the same note, we can say that we also cannot analyze EU Interdisciplinary Studies as Disciplinary Framework, precisely because the Interdisciplinarity is not another discipline that can be found in educational curricula, like law, economics, history or other classic disciplines. Therefore, we have to examine the EU Interdisciplinary Studies only as Multidisciplinary Framework,which gives us the best view of this academic area.
In terms of EU Interdisciplinary Studies, the curriculum is well developed, especially at BA and MA levels and less developed at the PhD level. In most cases, there is a higher frequency of the EU Interdisciplinary Studies courses at the BA level; nevertheless, we have noted a growing tendency to increase the number of PhD courses within this area, which demonstrates both the understanding of the need for an interdisciplinary approach, and the evolution recorded by various disciplines.
1.1. At the BA level, the curriculum includes various courses, thus suggesting the national perception of interdisciplinarity. In consequence, we will make interdisciplinary comparisons rather than non-interdisciplinary. For example, following our research of the EU Interdisciplinary Studies case, we cannot say that this discipline in present in all countries or in most countries, like other European Studies such as EULaw or Community Law courses from the EU Legal Studies domain.
We We can also notice that at the MA level, the courses of EU Interdisciplinary Studies are not more specialized courses, each offering the same information that had been previously given at the BA level. This is quite normal given the fact that the interdisciplinary studies are relatively young, specialists are still lacking and the related issues are often borderline with other domain, classical and traditional. 43 The percentages were calculated from the total courses of EU Interdisciplinary Studies courses, for each country of our study, there is a possibility that not all universities have displayed their PhD course on the Internet; this is a drawback for our analysis because the collected data together with the database supporting our findings come entirely from the respective official university websites in the twelve surveyed countries. As a percentage of the total EU Interdisciplinary Studies courses, the doctoral studies add up 9.03%. Certainly, this phenomenon is explained by the fact that the field is new and interdisciplinary PhDs are still a rarity in Europe.
The that variety is the key word that characterizes all courses at the three degree levels, BA, MA and PhD.
The role of mobility in various ways for crossing the disciplinary (transdisciplinarity) and national (transnational) borders.
In what regards the way in which the learning curricula help transcending not only the physical borders (transnational crossing), but also the disciplinary borders (transdisciplinarity), we are safe to say that the field of EU Interdisciplinarity Studies show a high degree of flexibility. There are at least two reasons for our statement: first, the interdisciplinarity in itself represents an interaction between sciences, fact that increases the flexibility. For instance, the geopolitics combines the geographical perspective with the political perspective in order to create an overview of certain strategies. A second reason would be the fact that interdisciplinarity provides such a degree of flexibility as found appropriate by the professor of a certain discipline. Following the same example, that of geopolitics, we can state that the professor is the one who decides the nuance that (s)he wants to give to the taught discipline: a vision more oriented towards politics, or more oriented towards the geographical perspective.
At the BA level, the EU Interdisciplinary Studies curriculum exceeds the national borders, most courses referring to the European area, or comparing the European space with the national one. In countries like Romania, Slovakia and Spain, we can find courses with a strong national influence, just as in Germany where there are courses that focus on Eastern Europe, rather than the whole Europe or Germany. 
Using NITC in the development of the European Studies curricula in the abovementioned field
EU Interdisciplinary Studies have very little application of ICT in curriculum development in all programmes. Exactly because it is a young and developing area, EU Interdisciplinary Studies should fully benefit from all advantages and benefits of modern information; nevertheless, it seems that teachers remain at the classical approach to subjects that are part of this subdomain of European Studies.
There are still some areas that required adaptation of EU Interdisciplinary Studies to new media and communication technology (NITC). We can find, however, some events from the European agenda contained in the EU Interdisciplinary Studies curriculum, and they mainly refer to the recent EU integration. It is a normal phenomenon, because the most recent integration event took place in 2007; this is reflected in the curricula for the 2008/2009 academic year. The previous integration event was the largest ever in the number of countries integrated in the European Union. At EU Interdisciplinary Studies curriculum level, these phenomena are seen especially in sub-social studies, regional studies, as well as multilingualism. It should be noted that there is no difference in terms of curriculum development of the BA or MA at this stage. At both levels, the curricula are similar, both in terms of courses and topics addressed. At the PhD level we have too little information to be able to formulate an opinion.
Social studies curricula show a concern for the social impact after the EU enlargement. Therefore, most courses address this issue. Some examples that deserve to be mentioned are: 
In what way the EU Interdisciplinary Studies curriculum is adapted to the changes in the European labour market?
EU Interdisciplinary Studies courses provide students with specialised knowledge able to solve issues as close to reality as possible.The courses are focused on subjects that make the students able to meet the requirements of the labour market in Europe.
Today, the trend of broadening the scope of knowledge is increasing and practical skills became necessary in order to be able manage the labour market; such skills should also be as varied as possible. This point is well highlighted in the curricula of EU Interdisciplinary Studies, which offer broad training. Whether we speak about knowledge of European social work, Social structures in Europe, European Sociology, European Demography, Educational systems in Europe, Europe as a topic in schools, Sport in Europe, Vocational Education in Europe, Studies on European Ethnology, or European Multilingualism, we can find practical information for students in all these subdomains, ready to be assimilated into the labour market. Perhaps the most interesting subdomain of the EU Interdisciplinary Studies is the part regarding Other Studies on Europe. Here is the best reflection of the trend of Europeanization of the curricula, as, judging by their titles, the courses seemed to have the broadest approach. We believe this approach is best suited for the new Europe of the labour market where the most important are the practical knowledge and methods by which students can thrive on new challenges.
We believe that other subfields of EU Studies also offer a solid preparation in the accumulation of information and knowledge. EU Interdisciplinary Studies is concerned with the supply rather than practical abilities, without denying their extreme usefulness in helping to integrate the labour market. We also believe that it would be useful for the curriculum to be more developed, with more courses; such studies should take a leading position in the classification of fields of European studies, precisely because within this curriculum one must find a set of skills, capabilities and performance that any person should have to be able to integrate in the labour market. Interdisciplinarity itself offers an opening, flexibility, adaptability, ability to juggle with the knowledge, essential skills in the European labour market, but it is not enough.
We noted that in countries like France, Germany and Belgium, the curriculum is trying to provide as much practical knowledge as found useful for the professional life. A stronger tendency towards the practical knowledge was found in Romania, Lithuania, Poland or Slovakia.
If we analyse the EU Interdisciplinary Studies curricula depending on the necessary basic skills (Joseph 2010) for labour market integration, presented by Steven Joseph, the Head of Task Office in Brussels at the EU Careers, we see that all 7+1 abilities may be easily associated with courses that are thought within the EU Interdisciplinary Studies. 
The Impact of the Jean Monnet Action in the development of the EU Interdisciplinary Studies curriculum
The third external driver that has a major impact on the development of the curriculum of the EU Studies in general, and in particular the Interdisciplinary Studies course, is the Jean Monnet Action. Moreover, the Jean Monnet Action is the first European programme that covers the development of education and academic research in the field of European integration, European construction research and its institutional, legal, political, economic and social development. The Jean Monnet Programme aims at fostering excellence in higher education, research and reflection on European integration studies in higher education institutions worldwide. Therefore, we consider that the impact of the Jean Monnet Action on curriculum development is relevant and important to consider for the development of the EU Interdisciplinary Studies curricula.
Our analysis points out that until 2009, 1215 structures of European studies were financed, of which 134 Interdisciplinary EU Studies. A larger number of courses were funded only in areas of EU Legal Studies (426 courses funded by the Jean Monnet Action), EU Economic Studies (265 courses) and the EU Political and Administrative Studies (262 courses). We can see that, EU Interdisciplinary Studies ranked fourth place in the funded areas, followed, by a small margin, by EU Historical Studies (116 funded courses) and then, with a smaller percentage, we found EU Studies Intercultural Dialogue, EU International Relations Studies and Diplomacy, EU Studies and Comparative Regionalism and EU Communications and Information Studies. Thus, comparing with other areas, 11.02% of the teaching structures are financed within the Jean Monnet Action.
According to our methodology, if we compare the number of courses taught in the field of EU Interdisciplinary Studies with the number of structures financed by the Jean Monnet Action, we can observe that 5.65 courses correspond to one structural unit (module, permanent courses, chair and centres), financed by Jean Monnet Action (JMA). That means that, from the total courses from EU Interdisciplinary Studies field, each 5.65 courses are funded by the Jean Monnet Action.
If we analyse the impact in terms of curricular development in each of the twelve countries assessed by us, through the relation courses / JMA unit, we have the following situation: countries with major impact (1-5 courses / unit JMA): DK = 1, SK = 1.66; IT = 2.16, B = 2.32, SP = 2.43, LT = 2.66, PL = 2.69, B = 3.25, optimum impact countries (5-10 courses / unit 88 Please note from our comparison that the JMA impact is highly differentiated amongst the assessed countries, from 1 unit in Denmark to 17.58 in France. It is interesting to note that the newer EU countries are mostly found in the group with a strong impact (Slovakia, Lithuania and Poland), only Romania is within the optimum impact group. This shows that there are no differences of position due to the gap in curriculum integration process in the field of EU Interdisciplinary Studies of newly entrants compared to other countries, in terms of JMA impact; they are rather encouraged to develop curriculum by European funding. Differences in position are determined by the action of the internal drivers, which favours the development of a field or another. On the other hand, this position is also due to national specificities in the construction of curriculum in general.
It is noticed that in comparison with other areas of EU Studies, in this area are financed most courses in the countries integrated in 2004 and 2007. Attempting, perhaps, to foster interdisciplinarity to achieve uniformity in higher education across Europe, or trying an Europeanization of education in some countries where national or regional footprint is considered to be too strong.
Conclusions
Interdisciplinary in the field of knowledge is a double-edged weapon: on the one hand, the collaboration between disciplines is able to recreate the unity of knowledge and on the other hand, this unit must be a new starting point for disciplinary research. It should not be conceived as an abstract goal, but a continuous movement triggered by the needs of scientific research, a move that from time to time is given a clear form in case of some imaginative and bold synthesis. That is the reason why, at the European level, the Jean Monnet Action has put an increasing emphasis on promoting interdisciplinary structures. Even though they are often found at the boundary of two disciplines, interdisciplinary structure is a progress and an additional step on the scale of knowledge.
Therefore, we consider that interdisciplinarity is an area well-represented at the European level by the number of courses that we found, despite the "double-edge" quality. Being seen as a challenge, or as a purpose in itself, the interdisciplinarity is steadily becoming more popular, naturally appearing from the innate development of educational disciplines and, of course, the curricula from all countries subject of our study.
According to the basic competencies established at European level for a better integration on the labour market, the performance that students must achieve is very much related to interdisciplinarity and skills that a multidisciplinary approach can offer. Analysis and Problem Solving, Communicating, and Delivering Quality Results, Learning and Development, Prioritising and Organising, Resilience, Working with Others or Leadership are competencies easily achieved through an interdisciplinary approach, approach presented in the European educational curricula, as we stated in our article. In addition, external drivers, i.e. Jean Monnet
